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ABSTRACT 
The aim of this research is to find out whether using Story Map Strategy can improve 
students’ reading comprehension skill. This research took place at SMP Negeri 3 Palu and 
employed quasi-experimental research design. The research samples were VIII C as the 
experimental group and VIII F as the control group. They were selected using cluster 
sampling technique. The instruments of data collection were tests. They were pretest and 
posttest. Based on the data analysis of the test, it was found that  t-counted  value of 8.48 was 
higher than the t-table 1.670. It means, the hypothesis was accepted. In conclusion, Using Story 
Map Strategy can improve reading comprehenshion Skill of grade eight students at SMP 
Negeri 3 Palu.  
Keywords: Improving, Reading Comprehension, and Story Map Strategy.  
Penelitian ini bertujuan untuk membuktikan apakah penggunaan strategi story map dapat 
meningkatkan kemampuan pemahaman membaca. Penelitian ini dilakukan pada siswa kelas 
delapan SMP Negeri 3 Palu dan menerapkan desain penelitian kuasi. Sampel penelitian ini 
adalah kelas VIII C sebagai eksperimen dan kelas VIII F sebagai kontrol. Keduanya dipilih 
menggunakan teknik sample acak. Dalam mengumpulkan data, peneliti memberikan tes, yaitu 
prates dan pascates. Berdasarkan hasil Analisa data dari tes yang di berikan menunjukkan 
bahwa nilai hitung t (8.48) lebih tinggi dibandingkan nilai tabel t (1.670) yang 
mengindikasikan bahwa hipotesis penelitian diterima. Dengan demikian, pengunaan strategi 
story map dapat meningkatkan kemampuan pemahaman membaca pada siswa kelas delapan 
di SMP Negeri 3 Palu. 
Kata Kunci: Meningkatkan, Kemampuan Pemahaman membaca dan strategi story map. 
 
  INTRODUCTION 
Reading is one of the four skills in 
learning English besides speaking, writing, 
and listening.  It is an interactive process used 
by the reader to identify and make meaning 
from a written text conveyed by the author. It 
is also a major pillar upon which the teaching 
and learning process is built. The reading 
ability plays a central role in teaching and 
learning success in all education stages. It is 
because most of the materials of teaching and 
learning are in written form. It means that the 
students need to improve their reading skill  
to understand the teaching and learning mate-
rials. The students will fail in reading lesson 
if they can not read and understand the main 
idea of the reading.  
In addition, the important point of the 
reading process is reading comprehension. 
Reading comprehension is considered the real 
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core of the reading process. According to 
Woolley (2011:15), “Reading comprehension is 
the process of making meaning from text.” The 
goal is to gain an overall understanding of what 
is described in the text rather than to obtain 
meaning from isolated words or sentences. In 
fact, it is not always as easy as it seems to 
comprehend reading texts, especially for stu-
dents. Based on the School-Based Curriculum, 
the eighth-grade students of Junior High School 
(SMP/MTs) should get some of the genres such 
as procedure, descriptive, recount and narrative 
text. Narrative text is a piece of text which tells 
the reader or listener. The text consists of orien-
tation, complication, or problems and resolu-
tion. Students are expected to understand the 
text, but many students still find difficulties in 
reaching the goal.  
 
2  e-Journal of ELTS (English Language Teaching Society) Vol.   No.   
The eighth-grade students of SMP 
Negeri 3 Palu had some difficulties in 
comprehending a reading passage. From the 
preliminary observation which was conducted 
by the researcher on 18
th
 March 2018, most of 
the eighth-grade students of SMP Negeri 3 
Palu still had difficulties in reading. It was 
proved that when they read the text, they did 
not understand its content. There are several 
reasons why students were poor on reading. 
Firstly, students were less efficient in reading 
because they lacked of independent reading. 
In other words, if the students rarely read, 
they might have a problem in acquiring 
vocabulary. Secondly, students were unable to 
use context clues to guess the meaning of 
word. If the students came across with the 
difficult words, they tended to ignore the 
words and felt discouraged and even stopped 
reading. The last factor is they did not 
converse in English outside the classroom; as 
a result, they did not have ability to express 
their idea in English.  
Another aspect that influences 
students’ reading comprehension is the 
teaching-learning process. Some teachers who 
teach reading still use an old method and 
strategy. Their teaching style is teacher-
centered and many of the activities in their 
classrooms focused on rote learning. Their 
classroom environment was boring and 
uninteresting. All those reasons could make 
the learning process monotonous and the 
students unmotivated in learning English, 
especially in learning reading. 
Gunawan (2012), one of the 
education practitioners in Indonesia stated 
“There is no subject that monotonous. It must 
be the teacher who did not know the way how 
to serve and deliver the material well, fun, 
and interesting to the students.” Therefore, the 
teacher has an important role in teaching and 
learning process - that is, as a facilitator and 
catalyst. 
As a facilitator, teachers should 
facilitate their students for all components of 
the teaching and learning process. As a 
catalyst, teachers should help the students     
in finding their strength and talent. Teachers 
guide the students to develop their 
personalities, characters, emotions, and their 
intellectual aspect. They should grow up the 
student’ amorousness of the learning 
processes than help them to find their own 
learning styles. Therefore, students know that 
a good learning process is a continuous 
process that not only stuck in a school.  
Due to the facts and explanation 
above, we need to improve the teaching and 
learning process by increasing the teacher’s 
skill in teaching reading by using an effective 
strategy. An effective strategy will make 
students be more creative. Besides using the 
effective strategy, a teacher can use a story 
map to deliver the material. Harmer 
(2007:177) states, “A range of an object, 
pictures, cards, and other things can be used 
for presenting and manipulating language, 
and for involving students in activities of all 
kinds.” 
Therefore, we can increase the 
students’ motivation in learning reading and 
engage them to be active in teaching and 
learning process. Students’ motivation also 
gives the effort to increase their reading 
abilities because they will have the desire to 
learn it and whose abilities could be seen 
from the result of the test.  
Based on the explanation above, the 
researcher will conduct the research on the 
use of story map as one of the effective 
strategies in teaching reading. A story map is 
a graphic or semantic visual representation of 
a story. It directs students’ attention to 
relevant elements of stories using a specific 
structure. Story map provides a visual-spatial 
display for key information in the narrative 
text. The map illustrates ways to show an 
overview of a story. It also tells the 
information about its generic structure, such 
as characters, setting, goal, event, and 
resolution. The use of story map while 
reading a passage provides a guide for readers 
to record significant information and serves as 
a review after reading. As a result, Students 
find it easy to improve their learning reading 
comprehension. 
 
RESEARCH METHOD 
In this study, quasi experimental 
research design was applied. There are 
experimental group and control group. 
Experimental group is a group which gets 
treatment, where as control group is a group 
which does not get treatment. The method of 
this study was formulated by Creswell 
(2009:160) .  
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Population is defined as all members 
of any well-defined class of people, events, of 
object (Ary et al, 2010:148). The population of 
this study was the eighth grade students of 
SMP Negeri 3 Palu about 406. Two classes in 
this study were class VIII C as the experimenal 
group and VIII F as the control group. In 
relation to the topic of this study, the dependent 
variable of this research is the student’s reading 
comprehension skill and the independent 
variable is story map strategy. 
 To collect the data, test were used. Tests 
are expected to measure the student’s result in 
reading comprehension skill before and after 
the treatment and to find out if the strategy can 
develop the students’ reading comprehension 
skill. In this study, two kind of test were 
applied. The test was given to the students 
twice, before treatment (pretest) and after 
treatment (posttest). Pretest is used to measure 
students’ reading comprehension skill before 
treatment while posttest is use to find out 
whether the use of story map strategy can 
improve students’ reading comprehension skill 
or not. The test items comprised of essay and 
true false question. The researcher concerns 
about the literal reading comprehension in 
narrative text. The students can understand eas-
ily and get the answer as quickly as possible 
since the answer of the question are explicitly 
stated in the text.  
 The test was given related to narrative 
text. The test was given in form of narrative 
question with the following scoring system as 
follows: 
 
Table 1 The Scoring Rubric of the Test 
A. Essay 
No 
1. 
 
 
 
2. 
 
 
 
3. 
 
 
 
4. 
 
 
 
5. 
 
6. 
Explanation 
Correct answer, correct 
structure, correct vocabulary, 
and correct punctuation. 
Correct answer, incorrect 
structure, correct vocabulary, 
and correct punctuation. 
Correct answer, incorrect 
structure, fairly correct 
vocabulary, and correct 
punctuation. 
Correct answer, incorrect 
structure, incorrect vocabulary, 
and fairly correct punctuation. 
Fairly correct answer, incorrect 
structure, incorrect vocabulary, 
and fairly correct punctuation. 
No answer 
Score 
5 
 
 
 
4 
 
 
 
3 
 
 
 
2 
 
 
 
1 
 
0 
 
B. True or False 
No 
1. 
2. 
3. 
Explanation 
Correct answer 
Wrong answer 
No answer 
Score 
1 
0 
0 
 
Table 2 Scoring System of the Test 
 
No 
Types of the 
Test 
Number 
of 
item 
Score 
of 
each 
item 
Total 
Score 
1 
 
 
 
2 
Reading Com-
prehension 
Question 
 
True or False    
Question 
5 
 
 
 
5 
5 
 
 
 
1 
25 
 
 
 
5 
Total 30 
 
(Adopted from 2013 Curriculum kemendikbud) 
 
FINDINGS 
In presenting the data, the researcher 
analyzed the data taken from pre-test and    
post-test. The researcher had given pre-test          
and post-test to both experimental group and 
control groups. Pre-test was conducted in     
order to know the student’s prior reading com-
prehension skill before they got the treatment. 
After the pre-test, the researcher conducted the 
treatment by using Story Map Strategy for 
eight meetings to the experimental group, 
while the control group was not. After 
finishing the eight meetings, both experimental 
group and control group were given a post-
test. The post-test was conducted to find out 
the progress of students’ reading comprehen-
sion ability after the treatment. Furthermore, 
the purpose of the post-test was to compare the 
result of the students’ achievement in reading 
comprehension skill between the experimental 
N
o 
Criteria Score 
Score 
range 
Category 
Qualifi
cation 
1 Correct 
content, 
Grammar 
4 90-
100 
Very good Succes
sful 
2 Correct 
content, 
Incorret 
grammar 
3 80-89 Good Succes
sful 
3 Correct 
grammar, 
Incorrect 
content 
2 70-79 Fair Succes
sful 
4 Incorrect 
contect 
and 
grammar 
1 40-69 Poor Failed 
5 No 
answer 
0 0-39 Very poor Failed 
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group and the control one. The result of the 
pre-test and post-test of experimental group is 
presented on table 3. 
 
Table 3 The Result of the Pre-test and Post-
test of Experimental Group 
 
No. 
Students’ 
Initials 
Students’ Standard Scores 
Pre-test 
(x1) 
Post-test 
(x2) 
1. AD 43.33 83.33 
2. AM 46.67 86.67 
3. AC 50 80 
4. AZ 43.33 80 
5. AEA 53.33 90 
6. AJ 40 80 
7. AS 56.67 96.67 
8. CAN 40 83.33 
9. ER 36.67 83.33 
10. FAT 36.67 83.33 
11. FF 33.33 73.33 
12. FD 46.67 93.33 
13. IP 46.67 90 
14. IJ 50 76.67 
15. LFA 43.33 90 
16. MA 80 96.67 
17. MFP 40 76.67 
18. MRA 46.67 80 
19. MRR 36.67 80 
20. MYH 36.67 83.33 
21. MSY 53.33 93.33 
22. MAL 46.67 90 
23. NA 46.67 86.67 
24. NR 46.67 76.67 
25. NFJ 43.33 80 
26. RSPA 53.33 80 
27. RMP 40 73.33 
28. SNA 53.33 93.33 
29. SNY 40 86.67 
30. SAD 43.33 93.33 
31. TAH 50 93.33 
32. YM 46.67 90 
       Total Score ∑𝑥1= 1,470 
∑𝑥2= 
2,723.32 
 
After counting the pre-test score of 
the experimental group, the researcher find that 
the mean score of pre-test of experimental 
group is 45.94. The highest score is 80 and  the 
lowest score is 33.33. The highest score of the 
post-test of experimental group is 96.67 and the 
lowest score is 73.33. Furthermore, the mean 
score of the post-test of experimental group is 
85.10. It means that the improvement of the 
result of the experimental group is 39.16. It is 
increased from 45.94 to 85.10. The result of the 
pre-test and post-test of control group is 
presented on table 4. 
 
Table 4 The Result of Pre-test and Post-test 
of Control Group 
No. 
Students’ 
Initials 
Students’ Standard Scores 
Pre-test 
(y1) 
Post-test 
(y2) 
1. AP 33.33 73.33 
2. AH 43.33 70 
3. ADPBI 50 73.33 
4. AA 36.67 73.33 
5. AAL 53.33 63.33 
6. AN 40 66.67 
7. AEA 56.67 66.67 
8. BAS 50 70 
9. DYA 40 76.67 
10. EY 53.33 70 
11. FZ 36.67 63.33 
12. GPR 50 80 
13. IA 40 66.67 
14. JAZT 50 70 
15. LNA 40 63.33 
16. MAA 76.67 80 
17. MFFL 53.33 70 
18. MHF 60 83.33 
19. MS 56.67 70 
20. MF 36.67 73.33 
21. MAM 53.33 73.33 
22. NAP 46.67 70 
23. NV 46.67 76.67 
24. NNYP 60 80 
25. PAR 46.67 63.33 
26. RS 50 70 
27. RAS 53.33 70 
28. SW 63.33 70 
29. SRAR 53.33 70 
30. TMS 50 66.67 
31. YSA 46.67 66.67 
32. SIS 70 66.67 
         Total Scorel 
∑𝑦1= 
1,596.67 
∑𝑦2= 2,266.66 
In calculating the students’ individual 
score of the control group, the researcher 
employed the same formula used in 
experimental group. As a result, the researcher 
finds that the mean score of pre-test of control 
group is 49.90. The highest score is 76.67 and 
the lowest score is 33.33. The highest score of 
the post-test of control group is 83.33 and the 
lowest score is 63..33. Furthermore, the 
researcher finds that the mean score of post-test 
of control group is 70.83. There is also an 
improvement of the result of the control group. 
The improvement of the control group is 20.93. 
It rises up from 49.90 to 70.83. 
To find out the total deviation, the 
total score in posttest is deducted by the total 
score in pretest. After that, the total deviation is 
squared to get the square deviation. Based       
on the calculation, it was found that the total 
deviation score of the experimental group is 
1,253.31 and the square deviation score of 
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experimental group is 50,730.77. On the other 
hand, the total deviation score and the square 
deviation score of control group are 669.99 and 
16,965.77.  
To find out the mean deviation score 
for both experimental and control group, where 
the total deviation is divided into the number of 
students in each group. The mean deviation of 
the experimental group is 39.17 and the mean 
deviation of the control group is 20.93 while 
the sum of square deviation score of the 
experimental group is 1,643.71, and the sum of 
square deviation score of the control group is 
2,938.07. After the computation of the 
significance between the experimental and 
control group by using formula from Arikunto 
(2010), the result of the data analysis shows 
that the t-counted is 8.49. By applying 0,05 level 
of significant with the degree of freedom (df) 
N1 + N2 – 2 = 32 + 32 – 2 = 62. Thus t-counted 
(8.48) is greater than t-table (1.670), Based on the 
data the researcher concludes that the research 
hypothesis is totally accepted. In other words 
the use of story map strategy can improve 
students’ reading comprehension  skill. 
 
DISCUSSION 
This research aims in investigating how 
the Story Map Strategy can be applied to 
improve students’ reading comprehension. The 
students try to understand the reading passage 
using story map. This strategy also can be used 
to increase students’ personal motivation since 
the application of story map is easy to use. The 
teaching and learning process style was 
student-centered, so the students did the whole 
learning activities in the classroom, while 
teacher was the facilitator in the classroom. 
The implementation of Story Map 
Strategy in the teaching and learning process at 
junior high school has become one of the 
alternative ways in increasing the students’ 
comprehension in reading English text. Story 
Map Strategy can be used to give some benefits 
to the students. For example, the students find 
it easier to comprehend English text. When 
students read a text, the students have higher 
chance to understand the main point of the text. 
It means that the students easily find the 
generic structure of a text, especially in 
narrative text. 
As far as the treatment process in 
experimental class, the researcher gave students 
different material in every one meeting.     
Based on the particular procedure of the 
implementation of Story Map Strategy, the 
researcher first asked the students to read the 
story given by her. In this part, the students 
needed to make summary about main ideas, 
character, and key events that make up the plot. 
Second, the researcher asked the students to 
draw a map with the title or the topic of the 
story as the center. Next, the researcher told the 
students to put the information they get from 
the summary list in clockwise direction. After 
that, the researcher helped the students to 
arrange the information so it could move in 
chronological order. Next step is the researcher 
asked the students to draw additional ties 
projecting out symmetrically from each 
secondary box to accommodate the important 
details associated with the key plot event, 
adding relevant information from the summary 
list. However, according to the data obtained in 
the field, when the first time this strategy was 
tried, the students felt a little bit confused. The 
researcher then provided explanation and 
examples for every material. This was meant to 
help the students to understand the material and 
do the story map easily. Zahrul (2011) states 
that it is always normal that some of the 
students, at the first two meetings of the 
experimental class, still face difficulties in the 
finding the information from the text. The 
reseacher may then choose a story which is 
short and simple as the first narrative text for 
the students to start with. The researcher 
assumed that at the third meeting, the students 
might begin to develop their understanding of 
the text, especially when helped by story map. 
Basically, as mentioned above, in the 
first day of the treatment some students still got 
confused about how to carry out the strategy. 
The students usually had a problem in drawing 
the map and put the information from the 
passage. The researcher then explained how to 
do the story map. As an example, the 
researcher asked the students to read a story 
about “Rapunzel” which was provided by the 
researcher. After showing the example on how 
to do the story map, the researcher asks the 
students to do the story map on their own     
with new story. Although they showed no 
particular improvement, the researcher saw 
new motivation from the students.  
In the second meeting, the story was 
about “The Ant and the Dove”. Some of the 
students still could hardly sum up the 
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information from the passage. It seemed they 
had hard time in finding the main ideas in every 
paragraph. The researcher then suggested that 
they look in first or last sentence of the 
paragraph. It was found that the students faced 
difficulties in carrying out the strategy just 
because they lacked of vocabulary. The 
researcher tried to create a relaxed and friendly 
situation so that the students would not feel 
frustrated. It was expected to make them ease 
in teaching learning process. 
In the third meeting, the story given 
was“MalinKundang”. In this meeting, the 
students began to understand how to work with 
the story map strategy. They slightly became 
fluent in mapping the story construction of 
information listed. They could easily make a 
list of information which made up the plot, and 
they were also able to put it in the 
chronological order without any assistances 
from the researcher. Because the students had 
known what to do, the teaching and learning 
process became better than the previous 
meeting. They were more relaxed and more 
active in the classroom.  
In the fourth meeting, most students 
showed their improvement. The material given 
was about “The Mermaid”. Some students 
were interested in this story. Moreover, they 
were also getting used in drawing the story 
map.  
In the fifth and the last meetings, the 
students were given materials: “The Golden 
Fish” and “Sigale-gale”. The students were 
able to use story map in these last meetings. 
Since the topic was folktale and mystery, 
students became even more interested in 
making the story map. The use of Story Map 
Strategy seemed very helpful in improving 
students’ reading comprehension. 
Referring back to the previous 
identified problem in reading, it was clear that 
at the beginning the students still found it 
difficult to understand the reading passage. It 
was difficult for students to make conclusion 
on a story because they lacked vocabulary. It 
was noted that several factors of Story Map 
Strategy were able to affect the reading 
comprehension of the students.  
The first one was how students read 
the story and write summary about main 
characters, main ideas, and key events which 
made up the plot. In this part, the students were 
expected to able to recognize the things that 
played important role in a story. When they 
were able to make summary of the story, it 
means, they had succeeded in doing the story 
map halfway. That means, the students have 
already understood the plot of a story. 
The second factor was how the 
students draw the information they got earlier 
with the topic, theme, or title as the center and 
moved in clockwise direction. If this step was 
done correctly, the students would easily 
transfer the information of the story. It means 
the students would be able to understand the 
whole case of a story and translate it in their 
own language. 
From the explanation above, it can be 
concluded that there were two steps in Story 
Map Strategy in experimental class which 
became the most potential aspect in               
the improvement of students’ reading 
comprehension. These two steps were listing 
and drawing. These steps were the main key in 
Story Map Strategy. Because, if the students 
did it correctly, it would be easy for them to 
understand English story. 
 
CONCLUSION  
The researcher draws a conclusion that 
the implementation of Story Map Strategy to 
the students of class VIII C at SMP Negeri 3 
Palu could improve the students’ reading skill. 
Through eight meetings, the students showed 
improvement of their ability in reading 
efficiently. It could be seen from the progress 
that the students made during the experimental 
teaching of using story map in reading 
comprehension classes. It began from the result 
of pretest that showed the students’ poor 
achievement of reading comprehension before 
being treated by the story map stategy until 
their significant progresses when using          
the strategy in the rest of the meeting.           
The students’ progresses were sufficiently 
significant. Therefore, the researcher 
confidently claims that her study positively 
supports the previous studies done by some 
researchers stating that Story map strategy       
is effective to improve students’ reading 
comprehension skills.  
In other words, this strategy was 
managed to improve students’ reading 
comprehension skills because it gradually 
changed students’ perspective on reading and 
comprehension- from feeling difficulty to use 
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the Story Map Strategy in the previous meeting 
to enjoying the activities in the later meetings. 
The researcher believes that, after all, most 
students find the fact that reading is easy; the 
difficult part is to comprehend it, and its 
solution is using the story map strategy. 
Another good thing about the impact of 
the treatment- that is, the Story Map Strategy, 
the researcher noticed some changes in 
students’ behavior; no one was found cheating 
during the test. They seemed to be comfortable 
and confident while reading a text; thus, they 
could complete the test on time with 
satisfactory results. The differences between 
the classical students’ ability of both 
experimental and control class in post-test were 
respectively 85.10 and 70.83. To be precise and 
strengthen the fact, it is clear that the t-counted 
(8.49) was higher than the t-tables (1.670) 
which means there was a significant 
improvement of the students’ achievement in 
using the Story Map Strategy. Therefore, the 
hypothesis of this research is accepted.  
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